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Audience 

Training for school governors in 
Wales on understanding school data 
 
Governing bodies of all maintained schools in Wales; 
local authorities; diocesan authorities; Governors 
Wales and any other provider of governor training. 
 

Overview 
 
 
 
 
Action required 

The subject matter of the guidance relates to 
provisions in the Government of Maintained Schools 
(Training Requirements for Governors) (Wales) 
Regulations 2013. 
 
Local authorities and any other governor training 
providers must have regard to the content of this 
guidance document when producing their mandatory 
programmes on understanding school data. 
 

Further information  
 
 

Enquiries about this document should be directed to: 
Schools Effectiveness Division 
The Education Directorate 
Welsh Government 
Cathays Park 
Cardiff 
CF10 3NQ 
Tel: 0300 251017 
e-mail: SMED2@gov.wales 

 
              
         @WG_Education 
 
 
 Facebook/EducationWales 
 
 

Additional copies This document can be accessed from the Welsh 
Government’s website at gov.wales/educationandskills 

Related documents The Government of Maintained Schools (Training 
Requirements for documents Governors) (Wales) 
Regulations 2013  
 
The Government of Maintained Schools (Training 
Requirements for Governors) (Wales) (Amendment) 
Regulations 2014 
 

 Mae’r ddogfen yma hefyd ar gael yn Gymraeg.  
This document is also available in Welsh. 
 
 

  © Crown copyright 2018 Digital ISBN 978 1 78937 382 0 WG35268 

mailto:SMED2@gov.wales
http://www.gov.wales/educationandskills
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Introduction 

This document sets out the scope and content of the training on understanding school data 
for school governors in Wales. Governors will be expected to undertake training on the 
areas contained in this document which are specific to their schools. 

 

Part 1 - sets out the scope and mandatory content of the training on understanding   school 
data for maintained schools.   

 

Part 2 - sets out the scope and mandatory content of the training on understanding   school 
data for special schools. 

 

The training will provide governors with an understanding of school performance data and 
the knowledge to enable them to ask questions about the data to fulfil their role effectively to 
raise standards in school.   

 

This document only sets out the areas to be covered by local authorities when providing 
training to school governors in Wales on understanding school performance data.  As the 
provider of the training, it will be the local authorities who decide on the detail of such 
training. 

 

This training document will not apply to any governor who, before the coming into force of 
the Government of Maintained Schools (Training Requirements for 
Governors)(Wales)(Amendment) Regulations 2016, completed the school performance 
data training as set out in the 2014 document (Guidance document number: 140/2014).  
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Part 1: Mandatory content for maintained schools other than 
special schools 

The training programme for governors of maintained schools must cover the following 
areas: 
 
Governors should: 
 

 understand the difference between ‘Achievement’ and ‘Attainment’: 
‒ Achievement: how well pupils do, relative to their age and assessed ability 
‒ Attainment: how well pupils do, measured against a standardised test, e.g. Level 4 in 

English at KS 2or at the end of national curriculum year 6 or an A* to C in Mathematics 
at KS 4. 

 

 understand ‘Reliability’ and ‘Validity’: 
‒ Reliable information is that which can be trusted  
‒ Valid information is logical and in the correct context 

 

 understand which groups of pupils are statistically at risk of under-achievement. 

 

 

Why data is needed 

 The importance of data in assisting governors to carry out their roles effectively 
and to assess where improvements need to be made in schools to raise 
standards. 

 

 Regulatory requirements for governors to use school performance data 
 

The School Performance and Absence Targets (Wales) Regulations 20111 require 
governing bodies to set targets for pupils at the end of key stages 2, 3 and 4 and in relation 
to performance and absence. This is aligned to the self improving schools policy. 

 

The type of data available to governors 

 All Wales Core Data Sets for KS4 and attendance 

 Teacher assessments at the end of the Foundation Phase and Key Stages 2 and 3. 
 National teacher assessments at the end of Foundation Phase, KS 2 and KS 3. 

 
 Within school teacher assessments at the end of Foundation Phase, KS 2 and 

KS 3. 
 International, including PISA 

 

 GCSE and vocational qualification results at the end of Key Stage 4 – school, LA 
and national. 

 

 ‘A’ level and vocational results at age 17 – school, LA and national. 
 

 The National School Categorisation system. 
 

                                            
 
1 http://www.legislation.gov.uk/wsi/2011/1945/contents/made  

http://www.legislation.gov.uk/wsi/2011/1945/contents/made
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 Attendance – school, family, LA and national. 
 

 Attendance benchmarking – school (year-on-year for cohort), school, family, local 
authority and national. 

  

 

How and when data is provided to schools 

All data is provided to schools in report form according to a timetable each year. 

 
 All Wales Core Data Sets for primary attendance, secondary attendance, KS 4 

performance data, and contextual profiles. 
 

 Value added analysis reports – National value add data for secondary schools is 
available from end of January. 

 

 Summary of Secondary School Performance reports – provisional KS 4 data in 
October and final in December. 

 
 

 The National School Categorisation System. 
 

 

Understanding data and using data to make improvements 

 How data is presented – as figures, graphs, in written or verbal form. 
 

 The importance of building knowledge and considering all data/ information 
presented before coming to a conclusion. 

 

 The importance of asking questions/ seeking clarification and challenging the data 
to gain a more comprehensive understanding of its meaning. 

 

 An awareness of the limitations of data and ‘health warnings’ for using data. 
 

 The difference between percentage change and percentage point change 
 

 Identifying possible implications for schools from the data and any action to be 
taken. 

 
 Evaluating the impact of actions and strategies on outcomes. 

 

 Ensuring governors use data productively to consider what has been learned and 
identify what has been improved or needs to be improved. 

 

 Governors should understand the strengths and weaknesses of the result for a 
cohort of pupils in one particular year compared to data that illustrates trends over 
time for that same cohort . 

 

 
Estyn 
 
Governors should always have at least the same access to data and information as that 
provided to Estyn Inspectors and be aware of the emphasis placed on the school’s 
performance in some areas.  
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The importance of internal school data 
 
All schools should have a marking and assessment policy. This should track the 
performance of all individual pupils and may include targets set by teachers or by pupils and 
teachers jointly.  In accordance with data protection regulation individual pupil data is not 
shared with governors, but senior staff can identify patterns where targets and 
improvements are achieved and where there are variations. This may help to indicate in-
school variations in pupil performance and where sharing of good practice is important. 
  
Considering in-school performance data to make improvements: 

 comparing data between classes and subject departments 
 tracking progress of cohorts and individual pupils tracking progress of pupils or 

groups of pupils who may be at risk of underachievement 
 tracking trends over at least three years and comparing with targets (for cohorts and 

individual pupils) 
 

The National School Categorisation system 

Governors need to understand the meaning of the categorisation as it applies to their school 
and what support is available to help the school improve. 
 
In January 2015 a national school categorisation system was introduced in Wales. This 
system identifies the schools according to the level of support that they require - showing 
the range from those that need significant support to the ones that are highly effective and 
who can become providers of such support. In January 2018, the process was modified to 
place an increased emphasis on self-evaluation. 
 
Further detailed guidance can be found at:  
http://gov.wales/topics/educationandskills/schoolshome/raisingstandards/schoolcategorisati
on 
 
The system is based on three steps:- 
 

 Step One:  A broad range of performance information is provided by the Welsh 

Government to inform schools’ self-evaluation of their capacity to improve in relation 
to teaching and learning.  
 

 Step Two and step Three:  these are led by the consortia and take into account the 
schools’ self evaluation and capacity to self-improve in relation to leadership and 
teaching and learning.   
 

The final categorisation is a colour code that shows the level of support a school needs and 
triggers a tailored programme of support, challenge and intervention. The support 
categories are green, yellow, amber or red (with the schools in the green category needing 
the least support and those in the red category needing the most intensive support). 

 
 
The full outcomes of the categorisation system are available on the My Local School 
website: 

http://mylocalschool.wales.gov.uk/  
 

 

http://gov.wales/topics/educationandskills/schoolshome/raisingstandards/schoolcategorisation
http://gov.wales/topics/educationandskills/schoolshome/raisingstandards/schoolcategorisation
http://mylocalschool.wales.gov.uk/
http://mylocalschool.wales.gov.uk/
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Performance assessments 

Assessments carried out at different phases of compulsory education in Wales – Foundation 
Phase, Key Stage 2, 3 and 4 and non-compulsory school education post-16. Governors will 
need to be aware of, and understand the relevant data for their particular school: 
 

End of Foundation Phase outcome performance data 

 How performance is assessed. 
 

 Teacher assessment carried out for all areas of learning. 
 

 How data is presented at the end of Foundation Phase for individual schools for 
all pupils compared with data for Wales. 

 

 How data is presented at the end of Foundation Phase for individual schools for 
relevant groups of pupils e.g. boys, girls, eligible for FSM, not eligible for FSM, 
compared with data for Wales 

 

 The Foundation Phase Indicator and expected levels. 

 Contextual information. 

 Free school meals benchmarking. 

 
Key Stages 2 and 3 outcome performance data 

 How performance is assessed. 
 
 

 How data is presented at the end of each Key Stage for individual schools for all 
pupils, for English, Welsh, Mathematics, Science and the Core Subject Indicator, 
compared with all Wales data. 

 How data is presented at the end of each Key Stage for individual schools for 
relevant groups of pupils e.g. boys, girls, eligible for FSM, not eligible for FSM for 
English, Welsh, Mathematics, Science and the Core Subject Indicator, compared 
with all Wales data 

 

 The Core Subject Indicator for each Key Stage and expected levels. 
 

 How reading and numeracy assessment data is used to support learners’ 
development. 

 

 Data for non-core subjects  

 School Performance Data over a period of time. 
 

 Free school meals benchmarking. 
 

 Contextual information. 

 

Key Stage 4 performance data 

 How performance is assessed. 

 All Wales Core Data sets. 

 How data is presented for all pupils in Year 11 and separately for relevant groups within 
the school, compared with data for the Family, local authority, region and all Wales.  

 Free school meals benchmarking. 
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 Value added performance. 

 
Performance data for pupils aged 17 

 How performance is assessed. 

 All Wales Core Data sets 
 

 How data is presented for A level and vocational results for all pupils and separately 
for relevant groups aged 17 within the school compared with data for the Family, 
local authority, region and all Wales.  

 

Attendance 

 The importance of school attendance. 
 

 How attendance is recorded in schools, explanation of the registration codes 
used, how school staff monitor pupil absences. 

 

 All Wales Core Data sets 
 

 How attendance data/results are presented to the governing body: 
 

 Targets set for attendance, authorised and unauthorised absences. 
 

 Whether targets are achieved. 
 

Useful national and local authority data for all age groups can be found at 
www.gov.wales/statistics and select Education and Skills. 
 

Families of schools data 

 The criteria used to establish families of schools: 

 
 Linguistic delivery. 

 

 School cohort size. 
 

 Free School Meal eligibility. 
 

 Pupils living in deprived areas in Wales. 
 

 Special Educational Needs. 
 

 First language not English or Welsh. 

 
 How family of schools data is presented. 

 

 Comparisons between individual schools within the Family, and the Family, 
local authority and Wales averages. 

 

Considering interschool performance data  

Comparing data between classes and subject departments.  
What data the governing body must make available to parents/carers in: 
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 Governors Annual Report 

 School Prospectus 
 
 
The purposes of assessment 

 
Governors need to be aware of and understand the nature and purpose of assessment 
systems in line with their schools’ assessment policy. 
 
1. Diagnostic: to provide information to enable teachers and pupils to improve learning and
 teaching. 
 
2. Feedback: All pupils’ work should receive feedback but does not necessarily need a mark 
or grade. 
 

3. Grading: To benchmark attainment or achievement against some agreed criteria - can be 
used for individual pupils, groups of pupils, the school or Wales. 
 
Common Marking and assessment systems (see Annex A - handout). 
 

Type of questions governors should ask about performance and 
attendance data 

 How pupil numbers are reflected as percentages – what is the actual number of 

pupils being considered, does this affect the results? 

 Are results better/worse than expected? 

 Are these results an improvement on last year? 

 Is there a trend appearing for certain subjects, if so, what strategies can we put 

in place to improve results in that area? 

 What does the ‘value added’ element look like? 

 What are the overall absence levels for the school? 

 What are we doing to support and encourage improvement?  

 What is the trend in attendance figures over at least the last three years? 

 Have we improved, stayed the same or worsened? And why? 

 Is there a pattern/trend to the figures?  

 Are we sharing good practice between subjects and across the school? 

 Are we identifying and sharing good practice with other schools? 

 Has anything happened during the term to affect the attendance figures, e.g. bad 

weather conditions, high incidence of illnesses? 

 Are absence levels attributed to specific pupils in the school? 

 What strategies have been employed to address absenteeism for specific 

pupils? 
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 If we disregard the worst 5 or so attendees what would the figures look like? 

 How do we compare with other schools within Wales? 

 How has the number of pupils eligible for free school meals impacted on the 

results? 

 Is there a difference in the results between boys and girls?  

 Is there anything we should know about the cohort of pupils which could affect the 

results? 

 What strategies can we put in place to improve results overall? 

 Have the strategies already put in place made an improvement? 

 How does the educational achievement of specific groups of pupils e.g. looked after 

children, children in need, different ethnic backgrounds, pupils with English as an 

additional language, pupils subject to special education needs provision, compare 

with the overall pupils in Wales?  

 How does the educational attainment of these pupils compare with overall pupils in 

Wales? 

 What support and interventions are in place to help improve the educational 

attainment of specific groups of children?  

 How does the academic achievement compare by ethnic background? 

 What is the variation between ethnic groups and why? Is there a link to eligibility for 

free school meals? 

 What does the current rate of academic achievement by acquisition of English or 

Welsh as an additional language look like? 

 What support is in place to help these learners with English or Welsh as an 

additional language? 

 How does academic achievement compare by Special Education Needs? 

 In terms of pupil characteristics, how does the educational attainment of learners in 

Wales compare with that in England at Key Stage 2 and 3? 

 What are the current attendance rates for Gypsy and Traveller learners? 

 How are you engaging with Gypsy and Traveller families to improve attendance and 

drive up educational attainment? 

 What level and type of support are we receiving from our challenge advisor? 

The National Leadership Board also produced a series of questions for governors to ask2 
http://gov.wales/docs/dcells/publications/140901-questions-for-governors-en.pdf 

                                            
 
2 http://gov.wales/docs/dcells/publications/140901-questions-for-governors-en.pdf  

http://gov.wales/docs/dcells/publications/140901-questions-for-governors-en.pdf
http://gov.wales/docs/dcells/publications/140901-questions-for-governors-en.pdf
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Part 2: Mandatory content for special schools 

This section sets out the scope and content of the training on understanding school 
data for governors of special schools.  

Special Schools will record and analyse the extent to which pupils achieve their 
individual learning goals and governors should expect the school to provide an 
evaluation of this.  According to the more specific needs of individuals, the school 
will also record the degree to which pupils: 

 

 Develop mature and appropriate behavior 

 

 Learn to use and apply communication devices and systems to overcome barriers to 
learning 

 

 Develop important life skills 

 

 Develop independence 

 

 Develop Literacy and numeracy skills 

 

 Attend school 

 

 Access more inclusive and age-appropriate settings 

 

 Achieve accredited qualifications (suitable to their needs) 

 

The training programme for governors of special schools must cover the following 
areas: 

 

 Accredited qualifications where appropriate. There are a plethora of courses used 
across Special Schools in Wales. Examples include ASDAN (both primary and 
secondary), Edexcel (both primary and secondary), Entry Level GCSE, Level 1 
City and Guilds, Level 1 B Tech. 
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Sources of advice and help 

 
 Local Authority Governor Support Officers. 

 Regional Consortia. 
 

 Diocesan Authorities. 
 

 Welsh Government guidance documents. 
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Annex: Common marking and assessment systems  

Objective – marked against clear criteria (criterion referenced). Discrimination between 

candidates is effected by the clarity/difficulty of the criteria 

 

Subjective – the marker, using experience, decides on the quality of performance and 
awards an appropriate mark. 

 

Norm Referenced- Only a fixed percentage of pupils can gain each grade or level (it is 

therefore a competition) and achieving top grades may be harder in some years. This can 
be used to fix grade boundaries in criterion marked examinations. 

 

Self-assessed- often used to help pupils’ learning, they mark their own work, usually based 

on criteria supplied by the teacher. 

 

Peer assessed – very similar to self-assessed, but the marking is done by a fellow pupil 

 

Teacher assessed – This is pupils work marked by teachers – this may have external 
criteria (as in National Curriculum Assessment) or standards are decided by individual 
teachers, subject departments or the school.  

 


