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Executive Summary 
This report summarises an independent analysis of responses providing feedback on the 
proposed legislative proposals surrounding Religion, Values and Ethics (RVE) contained within 
the Curriculum for Wales Framework.  
 

Background 
 
As part of the broader reforms contained within the Curriculum for Wales, the Welsh 
Government are seeking to make changes to the legislative framework that surrounds RVE. 
The Welsh Government, based on current case law, intend that the teaching of RVE must be 
pluralistic in nature. Ensuring that the legislative framework supports this appropriately is a 
key consideration in designing the arrangements for the new curriculum. 
 

Consultation 
 
In understanding the views and perspectives of the community with regard to the proposals, 
the Welsh Government put them forward for public consultation in May 2020. The 
consultation sought respondents’ views on specific aspects of the proposals, including the 
scope of RVE and the expectations placed on schools in respect of developing and delivering 
the curriculum. The Welsh Government received 462 unique responses from a range of 
individuals and organisations across Wales with an interest in the teaching of RVE. In order to 
understand the issues and themes raised by respondents, the Welsh Government 
commissioned Wavehill, an independent research organisation, to conduct an analysis of the 
responses. The analysis set out to understand and map the range of views and perspectives 
held by respondents with regard to the proposals. 

 

Findings 

Scope of RVE 
 
Asked whether respondents agreed or disagreed that RVE should encompass both religious 
and non-religious beliefs, 44 percent were in agreement, 28 percent disagreed, and 27 
percent were unsure.  
 
For those respondents who agreed, they often felt that balanced and plural provision was 
important in helping children and young people to make sense of, and engage with, different 
religions and ideas. For those who disagreed, they often felt that teaching should focus on 
world religions and that teaching a broader range of subjects and beliefs would dilute 
provision. Those who neither agreed nor disagreed with the proposals offered a range of 
views, including that the proposals were unnecessary because current arrangements and 
classroom teaching reflected the general principles contained within the proposals 
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Guidance in Relation to Agreed Syllabi 
 
Asked whether respondents agreed or disagreed that Agreed Syllabus Conferences (ASCs) 
must have regard for statutory guidance when developing locally agreed syllabi, 41 percent 
were in agreement, 36 percent were unsure, and 23 percent disagreed.  
 
Those respondents in agreement felt it important to ensure that agreed syllabi promoted a 
plural and balanced examination of religions and worldviews. There was considerable 
uncertainty from respondents, including those who neither agreed nor disagreed and those 
who disagreed with the proposals, with respect to the precise meaning of ‘must have regard 
to statutory guidance’. This was felt to be open to interpretation, both by those who would 
like to see greater plurality, and even secular teaching, in schools and by those who felt that 
the proposals limited the scope of schools in embedding religious teaching, especially within 
schools with a religious character. 
 

Schools without a Religious Character 
 
Asked whether respondents agreed or disagreed that schools without a religious character 
must be required to have regard for an agreed syllabus in designing and implementing RVE, 
45 percent were unsure, 40 percent agreed, and 15 percent disagreed.  
 
As with guidance surrounding agreed syllabi, many respondents sought clarification on the 
precise nature and sentiment of the proposals. Some were unsure, for example, of the 
distinction between the agreed syllabus contained within the Humanities Area of Learning 
and Experience and a locally agreed syllabus. Of those who agreed, many tended to think that 
the proposals encompassed the right balance between promoting flexibility and local 
interpretation, with the importance of ensuring that provision is balanced and consistent 
across settings. Conversely, those who disagreed tended to feel that local interpretation was 
problematic and that it could enable provision biased towards a particular denomination. 
 

Parents/Carers and RVE in Schools without a Religious Character 
 
Asked whether respondents agreed or disagreed that parents/carers of learners in schools 
without a religious character must no longer be able to request provision of RVE in line with 
tenets of a particular faith, 50 percent disagreed, 39 percent agreed, and 12 percent were 
unsure. 
 
A key concern amongst those respondents who disagreed with the proposals was the ability 
of parents with religious convictions but not served by schools with a religious character to 
seek and secure teaching that was sensitive to their faith. Of those who agreed with the 
principles of the proposals and expanded on their views, similar themes were raised, including 
the benefits of a plural education. Those who neither agreed nor disagreed with the proposals 
tended to present conditional support for the proposals, suggesting that parents should be 
kept well informed about the nature and extent of RVE provision. 
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Voluntary Controlled Schools with a Religious Character 
 
Asked whether respondents agreed or disagreed that voluntary controlled schools with a 
religious character can teach RVE in accordance with the trust deeds of the school or the 
tenets of the faith of the school if requested by parents/carers, 64 percent of respondents 
agreed, 24 percent disagreed, and 12 percent were unsure. 
 
There was broad recognition from those respondents who agreed with the proposals that 
they did not represent a significant change from the current legislative framework. From 
these perspectives, it was important to retain a level of parental discretion in the precise 
teaching offered to children and young people. For those who disagreed, there were a range 
of perspectives. Some felt as though the proposals were in contradiction to the broad aims of 
the legislation, including to promote and embed pluralistic RVE teaching. Those who neither 
agreed nor disagreed tended to offer similar perspectives, caveating support for the proposals 
surrounding the importance of delivering a shared curriculum across schools. 
 

Voluntary Aided Schools with a Religious Character 
 
Asked whether respondents agreed or disagreed that voluntary aided schools with a religious 
character should be required to teach the agreed syllabus where a parent/carer requests it 
and should not have the discretion with which to refuse to do so, 66 percent of respondents 
disagreed, 27 percent agreed, and 7 percent were unsure. 
 
Those respondents who disagreed with the proposals offered a diverse range of perspectives. 
These included two distinct viewpoints, including those who felt that the proposals place 
onerous expectations on faith schools, as well as those who felt as though the proposals give 
faith schools too much room with which to continue offering denominational provision. 
Broadly, the viewpoints can be characterised as being between those who feel that the 
proposals go too far and those who feel as though they do not go far enough in ensuring plural 
provision. Those respondents who agreed with the proposals tended to suggest that it was 
important to ensure choice where parents, carers or young people do not share the beliefs of 
the school in question. 
 

Implications for the Welsh Language 
 
Overall, the majority of respondents either did not offer views or felt that the proposals would 
have little impact on the use of the Welsh language. Some felt that the proposals would be 
beneficial to the Welsh language. From these perspectives, delivering a plural and balanced 
examination of difference, including religious beliefs and philosophical convictions, could 
make children and young people more open and accepting. Meanwhile, others highlighted 
issues such as the importance of developing timely and high-quality Welsh language 
resources with which to support effective teaching and learning. Some respondents 
expressed workload concerns amongst teachers and the potential barrier that it presents in 
responding and adapting to proposals, especially in Welsh-medium schools. 
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Conclusions 
 
Overall, the key concern raised by respondents with regard to the proposals centred on the 
issue of the degree to which schools could interpret and adapt to the RVE curriculum, as well 
as the extent to which this is made possible by the reforms.  
 
For some respondents, local interpretation is important because this would enable RVE to 
reflect the wishes of families, schools and communities, including those with religious beliefs. 
These perspectives tended to disagree with the proposals where they felt that they limited 
the ability of schools to offer denominational RVE provision, particularly schools with a 
religious character. Meanwhile, others felt that local interpretation was problematic and that 
children and young people should receive consistent, plural RVE teaching across Wales. These 
perspectives tended to disagree with the proposals where they felt that they gave schools 
and communities too much discretion in the design and delivery of the curriculum, 
particularly schools with a religious character. 
 
There was general consensus across responses with respect to the principle and importance 
of pluralism in RVE teaching. Some respondents, including from schools with a religious 
character, felt that this has already been happening and that it has already been embedded 
into teaching and learning with regard to RE. Whilst there were objections from some 
respondents regarding the precise definition and inclusion of philosophical beliefs within RVE, 
the idea and importance of balanced provision that explored multiple faiths was not 
contentious for the vast majority of respondents.  
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1 Introduction 
 
This report summarises an independent analysis of responses providing feedback on the 
proposed legislative proposals surrounding Religion, Values and Ethics (RVE) contained within 
the Curriculum for Wales Framework.  
 

1.1 Background 

As part of the broader reforms contained within the Curriculum for Wales, the Welsh 
Government are seeking to make changes to the legislative framework that surrounds RVE. It 
will continue to be mandatory within the Curriculum for Wales, but currently for all learners 
3–16 as part of the Humanities Area of Learning and Experience. 
 
The Welsh Government, based on current case law, intend that the teaching of RVE must be 
pluralistic in nature. This means that it must be balanced in its content and manner of 
teaching. It should reflect the range of different religions, non-religious philosophical 
convictions or worldviews which are held by people in Wales and internationally. Ensuring 
that the legislative framework supports this appropriately is a key consideration in designing 
the arrangements for the new curriculum. 
 

1.2 Proposed Changes 

The Welsh Government are proposing to make the following changes: 
 

1.2.1 Scope of RVE 

In addition to changing the name to RVE, the Welsh Government propose making 
amendments to existing legislation in order to make it explicit that any agreed syllabus for 
RVE must reflect both religious beliefs and non-religious beliefs. These include philosophical 
convictions as defined by the European Convention on Human Rights. The aim is to make it 
clearer which philosophical convictions and beliefs are required to be reflected in teaching, 
including humanism and atheism. 
 
The Welsh Government do not think that these changes reflect a material change in the law. 
They consider that these changes make explicit what the law already requires — the pluralistic 
teaching of RE in accordance with the European Convention on Human Rights. The Welsh 
Government think that greater clarity is helpful and contributes to conveying the expectation 
that RE (and now RVE) must be pluralistic. 
 

1.2.2 Guidance in relation to agreed syllabi 

The Welsh Government also propose making new provision requiring local authorities, 
Standing Advisory Councils on Religious Education (SACREs) and Agreed Syllabus Conferences 
(ASCs) to have regard for guidance issued by Welsh ministers in relation to the curriculum in 
developing and adopting an agreed RVE syllabus. 
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1.2.3 Agreed syllabi and denominational syllabi and expectations for different 

types of schools 

The Welsh Government are proposing a number of changes to the current legislation because 
it relates to the teaching of RVE in different types of schools. The new Curriculum for Wales 
provides a clear national framework within which schools will design a curriculum which 
meets the needs of their learners. The new curriculum is intended to be less prescriptive and, 
importantly, creates new duties for schools to design their own curriculum and then 
implement the curriculum that they have designed and adopted. Both the policy emphasis on 
less prescription and the practical implications of schools being required to design their own 
curriculum require us to consider the appropriate status of agreed syllabi. The Welsh 
Government have concluded that, in general, it will be more appropriate for schools to be 
required to have regard for an agreed syllabus rather than to teach in accordance with it. This 
change allows schools some discretion with which to depart from the agreed syllabus. 

 

Community schools and foundation and voluntary schools without a religious 

character 
 
Community schools and foundation and voluntary schools without a religious character will 
be required to have regard for an agreed syllabus in designing and implementing teaching 
and learning for the mandatory element of RVE within the school curriculum. RVE itself will 
be delivered as part of the Humanities Area of Learning and Experience. These schools will no 
longer be required to teach in accordance with an agreed syllabus, and will continue to be 
precluded from offering a denominational syllabus. 
 
Although these schools generally provide RE in accordance with the agreed syllabus, they may 
be required to provide RE in a different form, pursuant to paragraph 2(3) of Schedule 19 to 
the School Standards and Framework Act 1998, if: 
 

• the school in question is a secondary school; and 

• a pupil’s parent wants the pupil to receive RE in the school in accordance with the 
tenets of a particular religion or religious denomination; and 

• satisfactory arrangements have been made for the pupil to receive RE of the type 
wanted by the parent in the school, without the school or the local authority having 
to bear the cost of providing that education. 

 
In those circumstances, the local authority must provide facilities for carrying out the 
arrangements made by the parents, unless the authority is satisfied that there are special 
circumstances that make it unreasonable to do so. 
 
The Welsh Government propose removing this additional right to alternative (and potentially 
non-pluralistic) RE in schools without a religious character because they do not consider that 
it fits with the principle of seeking to ensure pluralistic RE in schools in Wales. 
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Voluntary controlled schools with a religious character 
 
Voluntary controlled schools with a religious character will be required to design their 
curriculum so that it provides for the following two alternatives: 
 

• RVE which has been designed to have regard for an agreed syllabus 

• RVE which has been designed in accordance with the trust deeds of the school or the 
tenets of the faith of the school  

 
In implementing their curriculum, the default for these schools will be for learners to receive 
RVE which has been designed to have regard for an agreed syllabus, but, as now, RVE in line 
with the trust deeds or tenets of the faith must be provided where a parent requests it. 
 

Voluntary aided schools with a religious character 
 
Voluntary aided schools with a religious character will be required to design their curriculum 
so that it provides for the following two alternatives: 
 

• RVE which has been designed in accordance with the trust deeds of the school or the 
tenets of the faith of the school 

• RVE which has been designed in accordance with an agreed syllabus 
 
In implementing their curriculum, the default for these schools, as now, will be for learners 
to receive RVE in line with the trust deeds or tenets of the faith of the school. Where a parent 
requests RVE in accordance with an agreed syllabus, however, it must be provided. The 
schools will have no discretion as to whether to accept this request or not. 
 
The changes simply build these policy intentions to the new duties of design and 
implementation which will be placed on schools by the bill. Additionally, the proposals ensure 
that a non-denominational and pluralistic version of RVE is available in every school and either 
is the default or must be provided upon request. As noted above in respect of voluntary aided 
schools with a religious character, the Welsh Government propose allowing those schools to 
teach RVE in accordance with their trust deeds or their denomination. This preserves the 
current position for those schools. 
 
The Welsh Government also propose making other changes in order to ensure that parents 
have an absolute right to require the school to provide RVE in accordance with an agreed 
syllabus when so requested. At present, parents’ right to such provision is qualified. While 
parents may request that RE be taught in accordance with an agreed syllabus, there is 
currently no duty for the school to make arrangements to that effect if it is reasonably 
convenient for the pupil to attend another school in which the agreed syllabus is in use, or if 
there are special circumstances that make it unreasonable for the school to make those 
different arrangements. 
 
The Welsh Government think that it is appropriate that schools should be required to have 
regard for an agreed syllabus, rather than being required to design their curriculum in 
accordance with an agreed syllabus. However, the Welsh Government have proposed an 
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exception to this general approach where voluntary aided schools are designing their 
‘alternative’ RVE curriculum or implementing it. This exception does not impact on their 
denominational RVE provision. The reason for proposing this distinction is to offer parents 
clarity as to the alternative RVE provision on offer in those schools.  
 
Schools will continue to need to assure themselves that their RVE provision satisfies the 
pluralistic requirements created by human rights legislation, and SACREs, ASCs and local 
authorities will continue to need to ensure that any agreed syllabus that they develop and 
then adopt also meets these requirements. 
 

1.3 Consultation 

In understanding the views and perspectives of the community with regard to these 
proposals, the Welsh Government put them forth for public consultation in May 2020. The 
consultation sought respondents’ views on specific aspects of the proposals, including the 
scope of RVE and the expectations placed on schools in respect of developing and delivering 
the curriculum. 
 

Responses 
 
Between May and July 2020, respondents were invited to submit their views. Respondents 
were offered a range of opportunities to feed back their views and perspectives on the 
proposals, including online, via email or via post. The Welsh Government received 462 unique 
responses from a range of individuals and organisations with an interest in the teaching of 
RVE. These included responses from a diverse range of people and organisations with an 
interest in education and RVE.  
 

Analytical approach 
 
In order to understand the issues and themes raised by respondents, the Welsh Government 
commissioned Wavehill, an independent research organisation, to conduct an analysis of the 
responses. The analysis set out to understand and map the range of views and perspectives 
held by respondents with regard to the proposals surrounding RVE. 
 
The responses generated a range of quantitative and qualitative information. The online 
questionnaire, for example, posed a number of questions asking respondents for their views 
on the potential impact of the proposals and whether they agreed or disagreed with the 
proposals. Furthermore, respondents were asked to provide further information supporting 
their position. In order to make sense of the perspectives expressed by respondents, the 
authors conducted a detailed content analysis. This approach systematically examines each 
response, highlighting the themes and issues that are raised. 
 
There are a number of limitations with regard to this analysis that are important to note. The 
respondents who contributed their views and perspectives are not necessarily representative 
of the wider community of parents, teachers, or the broader public as a whole. Together, 
therefore, the responses should be considered to provide an indication of the views, 
sentiments and opinions of the community at large, rather than being a definitive statement. 
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Because of the high likelihood of self-selection, we have not sought to count how many 
respondents held a particular view. The approach taken has been qualitative, with the aim 
being to communicate an understanding of the range of key themes and issues raised by 
respondents as well as the reasons for holding particular views. Such information includes 
potential areas of agreement and disagreement between the different groups of 
respondents. 
 
Interpretation of the balance of opinion must also be considered in the context of the 
questions asked, as not every respondent answered all of the questions, nor did every 
respondent provide enough information to expand on their views accurately. In this respect, 
qualitative terms are only indicative of opinions that are relative to questions on the basis of 
those who responded. Therefore, they cannot be assumed to relate numerically back to the 
total number of people and organisations that responded, or to the educational community.  
 
Together, this analysis should be interpreted to offer only the range of views held by 
respondents, and not the prevalence of views held by the community as a whole.  
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2 Scope of RVE 
 
 
Legislative Proposals 
 
The Welsh Government propose making amendments to existing legislation in order to make 
it explicit that any agreed syllabus for RVE must reflect religious beliefs as well as non-religious 
beliefs which are philosophical convictions. The Welsh Government consider that these 
changes make explicit what the law already requires — the pluralistic teaching of RVE in 
accordance with the European Convention on Human Rights. 
 
 
Asked whether respondents agreed or disagreed that RVE should encompass both religious 
and non-religious beliefs, 44 percent were in agreement, 28 percent disagreed, and 27 
percent were unsure1: 
 

 
 
For those respondents in agreement with the proposals and who expanded on their views, a 
key theme cited by many was the importance of providing balanced, inclusive and 
dispassionate teaching of RVE in classrooms. From these perspectives, RVE should encompass 
a range of beliefs and philosophical convictions in order to help young people to make sense 
of, and engage with, different religions and ideas. Underscoring these viewpoints was the idea 
that a broad and balanced RVE curriculum could empower young people, giving them the 
tools with which to make balanced, informed conclusions with respect to ethical and spiritual 
questions: 
 

 
1 Responses to Question 1: Do you agree that religion, values and ethics (RVE) should encompass both religious 
and non-religious beliefs that are philosophical convictions (in line with the European Convention on Human 
Rights) as described in the consultation document? 
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It is essential that RVE is not the means for promoting any particular set of beliefs at 
the expense of others. Pupils should have the opportunity of being made aware of the 
range of ideas on ethics, etc. that human beings have grappled with, promoted and 
banned over the centuries. They can then come to their own informed conclusions. 

 
Individual 

 
Ensuring that provision was meaningful and relevant to young people was also important for 
those respondents who agreed with the proposals. From these perspectives, some 
respondents believed that religion itself plays a smaller role in the lives of many children and 
young people and that engaging with broader values and ethical ideas would make provision 
more meaningful and relevant. From these perspectives, the content and delivery of RVE 
should reflect the values and perspectives with which they felt children come into contact in 
their day-to-day interactions: 
 

It’s very important for children to learn about the different religious AND non-religious 
beliefs in society, particularly when census data shows that parts of Wales are amongst 
the most ‘non-religious’ parts of the UK. 

 
Academic 

 
Another strand of thought informing those respondents who agreed with the proposals was 
the importance of ensuring that potential biases were removed from any teaching of RVE. 
Respondents offering this viewpoint felt that RVE should present a dispassionate analysis of 
religion in society. At the furthest edges of this viewpoint, respondents felt strongly that 
teaching should not indoctrinate children and young people: 
 

The key point should be that it is compulsory for future generations to be made aware 
of other people’s beliefs etc. in an unbiased way to engender greater understanding 
and acceptance for differing beliefs etc. 

 
Educator 

 
A peripheral theme informing those respondents in agreement was the understanding that 
much of what was being proposed was already happening in schools. From this perspective, 
the current approach to and content of teaching in classrooms, including within schools with 
a religious character, reflected the sentiment and thrust of the proposals. Moreover, some 
respondents felt that there already existed the legal basis for the reforms and that the 
proposals were a logical step in the right direction. 
 
Respondents who disagreed with including both religious and non-religious beliefs offered a 
range of objections. Some felt that the proposals should not include non-religious beliefs. 
From these perspectives, some felt that it was difficult to demarcate the boundaries between 
religious and non-religious beliefs. Implicitly, these respondents also wished to see the 
primacy of religious teaching and were concerned about the potential dilution of provision: 
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I think that schools should not be teaching non-religious content. I am all for an 
inclusive multi-faith approach to RE, where all religions are celebrated and taught. 

 
Individual  

 
We do not agree with the definition of philosophical convictions as defined by the 
ECHR. It will be difficult to balance religious and non-religious worldviews and may 
lead to the subject reflecting narrowly secular views with little regard for religion. 

 
Unknown 

  
Ensuring that parental choice was respected was also a theme raised by some of the 
respondents in opposition to the proposals. These respondents felt that maintaining the right 
to choose the precise ethos and focus of instruction was important: 
 

Pupils have a choice to attend a secular school. If this choice has been made, a large 
selection of faiths or non-faith provision is appropriate; however, if a child and parent 
has chosen a faith education, please allow the school and teachers deliver an 
appropriate curriculum. Other faiths are always covered but this should NOT be 
dictated by the government. 

 
Individual 

 
Conversely, another theme informing those respondents who disagreed with the proposals 
was the perception that the scope of the proposals should not include religious beliefs at all. 
From this perspective, education and the curriculum should be secular in nature: 
 

Schools should educate based on creativity and absolute facts and be 100% secular. 
 

Individual 
 
Those respondents who neither agreed nor disagreed with the proposals tended to offer 
conditional support. Some respondents, for example, felt that the appropriateness of the 
proposals depended on the school, with broader implications for those with a religious 
character. Meanwhile, others felt as though the proposals were unnecessary and that the 
current arrangements and classroom teaching reflected the general principles contained 
within the proposals: 
 

I think that these proposals are unnecessary. The current guidelines are already more 
than adequate… Religious education in Catholic schools covers a range of religions and 
philosophical convictions. These are taught throughout the curriculum. 

 
Teacher 
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3 Guidance in Relation to Agreed 

Syllabi 
 
 
Legislative Proposals 
 
The Welsh Government propose making new provision requiring local authorities, SACREs 
and ASCs to have regard for guidance issued by Welsh ministers in relation to the curriculum 
in developing and adopting an agreed syllabus. 
 
 
Asked whether respondents agreed or disagreed that ASCs must have regard for statutory 
guidance when developing locally agreed syllabi, 41 percent were in agreement, 36 percent 
were unsure, and 23 percent disagreed2: 
 

 
 
Of those respondents who agreed with the principle and expanded on their views, the themes 
broadly mirrored views on the scope of RVE. This included the role of agreed syllabi in 
ensuring that provision is balanced and covers a range of religious and non-religious beliefs. 
Some respondents felt that statutory guidance was an important mechanism for ensuring 
balanced and plural RVE provision. From these perspectives, statutory guidance would 
support schools and teachers in shaping the curriculum: 
 

It is imperative that all ASCs have regard to the statutory guidance issued by the Welsh 
Government when developing their locally agreed syllabus. This is because it 
represents the best way to make sure that the syllabuses that are developed properly 

 
2 Responses to Question 2: Do you agree that agreed syllabus conferences must have regard to statutory 
guidance when they are developing their locally agreed syllabus? 
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meet the legal requirement to be ‘objective, critical, and pluralistic’ while still allowing 
some local-level differences (e.g. to reflect the make-up of the local population). 

 
Individual 

 
Further themes included recognition of the role of statutory guidance in ensuring that RVE 
provision is broadly consistent across different LEAs and in Wales as a whole: 
 

There is a danger that without having regard to statutory guidance that different 
Agreed Syllabus Conferences will be unable to provide locally agreed syllabuses which 
are compatible across the different LEAs. 

 
Individual 

 
This is important to encourage faith-based schools to present other worldviews fairly 
and with consistency throughout the nation. 

 
Teacher 

 
Some respondents also highlighted the perceived importance of guidance in ensuring that 
schools pay sufficient time and attention to RVE. Implicit within these perspectives was the 
concern that RVE would be given a less prominent role in teaching within the new curriculum. 
Clear and consistent guidance would ensure that RVE remains an important part of the 
Humanities Area of Learning and Experience: 
 

With the significant changes to the Curriculum for Wales in relation to RE being 
incorporated into the Humanities AoL, it is vital that schools are appropriately guided 
to ensure that the subject doesn’t lose its status as a statutory subject within education 
and that all teachers of the subject (specialist and non-specialist) are fully aware of the 
requirements within this subject. 

 
Individual 

 
Many respondents who disagreed with or were unsure of the proposals sought two points of 
clarification. Firstly, there was considerable uncertainty as to the precise meaning of ‘must 
have regard to statutory guidance’. This was felt to be open to interpretation, both by those 
who would like to see greater plurality, and even secular teaching, in schools and by those 
who felt as though the proposals limited the scope of schools in embedding religious teaching, 
especially within schools with a religious character: 
 

It is not possible to agree with this question, given the lack of clarity with crucial 
aspects of the wording. The term ‘must have regard to statutory guidance’ requires 
further definition. It is unclear whether the consultation document is referring to the 
supporting framework or Curriculum for Wales guidance. 

 
Individual 
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‘Must have regard’ is not a helpful term and has no statutory status. The curriculum 
guidance must insist on more than ‘having regard’. This needs to be beefed up; 
otherwise a lack of clarity will persist. 

 
Individual 

 
Secondly, some respondents also felt that greater clarification was required with regard to 
the substantive content of the guidance itself: 
 

The school supports the independence of SACRE, rooted as it is in local knowledge. 
School staff regularly contribute to SACRE activity. It is seen as invaluable for 
developing excellent relationships with other faiths and worldviews. We would hope 
that the introduction of effective statutory guidance might further empower SACRE, 
but more clarity on the proposed guidance is essential. 

 
School Governor, School with a Religious Character 

 
More broadly, those respondents who disagreed with the proposals referenced a range of 
objections. These broadly mirrored the viewpoints and perspectives surrounding the 
perceived expansion of RVE to include non-religious beliefs, as well as the importance of 
ensuring parental choice and religious freedom: 
 

Schools of religious character need to have freedom to teach in accordance with their 
traditions and writings. Community schools should pay careful consideration to the 
context in which they operate. Parental views should be sought in developing a 
syllabus. 

 
Individual 

 
There were also objections on the grounds that any guidance could impact on the ability of 
schools and communities to shape provision, which some highlighted as being a key principle 
of the new Curriculum for Wales: 
 

As school practitioners, we support the autonomy and local intelligence of 
SACREs/ASCs and see their oversight of the locally agreed RE syllabus as invaluable. 
However, the changes outlined in the consultation and draft bill appear to extend the 
functions of SACREs/ASCs to include advising in relation to Catholic RE. SACREs/ASCs 
have never had any advisory functions in relation to denominational RE. This is an 
extremely significant change with serious ramifications. It affects the rights of bishops 
to remain the sole determiners of Catholic denominational education. 

 
Unknown 
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4 Schools without a Religious 

Character 
 
 
Legislative Proposals 
 
Under the legislative proposals, community schools and foundation and voluntary schools 
without a religious character will be required to have regard for an agreed syllabus in 
designing and implementing the RVE curriculum. This will form a mandatory element of the 
Humanities Area of Learning and Experience. These schools will no longer be required to teach 
in accordance with an agreed syllabus, and will continue to be precluded from offering a 
denominational syllabus. 
 
 
Asked whether respondents agreed or disagreed that schools without a religious character 
must be required to have regard for an agreed syllabus in designing and implementing RVE, 
45 percent were unsure, 40 percent agreed, and 15 percent disagreed3: 
 

 
 
A significant proportion of respondents did not expand on their thinking with regard to this 
element of the proposals. Of those who did, many sought clarification on the precise nature 
and sentiment of the proposals. Some were unsure, for example, of the distinction between 
the agreed syllabus contained within the Humanities Area of Learning and Experience and a 
locally agreed syllabus. They felt unsure of the respective roles that they play in shaping 
provision. This perspective accounted for, at least in part, the relatively high numbers of 
respondents answering that they neither agreed nor disagreed with the proposals: 

 
3 Responses to Question 3: Do you agree with our proposal that community schools and foundation and 
voluntary schools without a religious character must be required to have regard to an agreed syllabus in 
designing and implementing RVE? 
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There is a lack of clarity about what is meant by the words ‘must be required to have 
regard to’ and what this means in practice. Unless the intention is to have ‘due regard’, 
then this proposal weakens the current position, where schools must teach ‘in 
accordance with’ the locally agreed syllabus. The reference in the question to ‘an’ 
agreed syllabus is a concern… this should be ‘the’, should it not? Otherwise this leaves 
schools wide open to following any agreed syllabus at all. 

 
School with a Religious Character, Church of Wales 

 
Of those respondents who agreed with the proposals, a significant majority did not expand 
on their views. Some reiterated earlier points with regard to the value of a balanced and plural 
RVE curriculum. These included respondents who sought more uniform and universal 
provision across Wales: 
 

In my view, all schools — regardless of nature — should follow a single, national 
agreed syllabus for Religion, Values and Ethics. In my opinion, the whole notion and 
practice of a local SACRE is out of date, for a number of reasons. A purposeful and 
dynamic agreed syllabus, constructed for the key stages by subject specialists, could 
be taught to all pupils in schools without a religious character and would ensure all 
pupils have a broad and shared understanding of the most important religious beliefs, 
teachings and practices. 

 
Individual 

 
Other respondents tended to think that the proposals encompassed the right balance 
between promoting flexibility and local interpretation, with the importance of ensuring that 
provision is balanced and consistent across settings: 
 

This seems a reasonable approach, as the spirit of the new curriculum was to allow 
schools flexibility in developing curriculum priorities at a local level. ‘Due regard’ will 
mean that they have to follow the key principles. 

 
Academic 

 
Of those respondents who disagreed with the proposals, some understood the proposals to 
be offering flexibility that could be interpreted and implemented locally in ways that they felt 
were unhelpful: 
 

I believe schools must be obliged to teach in accordance with the statutory guidance 
(as long as this guidance is pluralistic and balanced...). As stated in the consultation 
document, the change… proposed would allow schools to depart from the agreed 
syllabus. This is dangerous, as it will allow schools to alter the syllabus so it is biased 
towards or away from a certain religion or philosophical conviction. 

 
Individual 
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Other respondents felt that the proposals created different expectations for schools with and 
without a religious character and that this was problematic. This was reflected in a range of 
different viewpoints, including those who wished to see greater pluralism or a more secular 
approach to RVE, as well as those who wished to see religion play a more prominent role in 
the life of schools without a religious character. 
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5 Parents/Carers and RVE in Schools 

without a Religious Character 
 
 
Legislative Proposals 
 
The Welsh Government propose ensuring that all children in schools without a religious 
character receive the agreed RVE syllabus. They are seeking to remove the additional right of 
parents to alternative, and potentially non-pluralistic, RVE in line with the tenets of a 
particular faith. 
 
 
Asked whether respondents agreed or disagreed that parents/carers of learners in schools 
without a religious character must no longer be able to request provision of RVE in line with 
tenets of a particular faith, 50 percent disagreed, 39 percent agreed, and 12 percent were 
unsure4: 
 

 
 
A key concern amongst those who disagreed with the proposals was the ability of parents 
with religious convictions but not served by schools with a religious character to seek and 
secure teaching that was sensitive to their faith. From these perspectives, there were 
concerns surrounding the moral and spiritual development of children and that it was 
important to ensure that messages received in school were consistent with values and 
teaching at home: 
 

Parents should still be able to request specialist or minority RE provision, provided that 
it is only delivered to that child and not the whole class/school. 

 
4 Responses to Question 4: Do you agree with our proposal that parents/carers of learners in schools without a 
religious character must no longer be able to request provision of RVE in line with tenets of a particular faith? 
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Individual 

 
Parents need to have their cultural and spiritual beliefs respected, and should have a 
voice in shaping the provision. Is that not the nature of a locally defined curriculum? 

 
Individual 

 
Some respondents who disagreed with these aspects of the proposals expressed the wish to 
maintain the right to withdraw from RE provision. The right to withdraw had been the subject 
of a previous consultation, and following discussions with a range of stakeholders, the Welsh 
Government have decided to remove the right to withdraw: 
 

Parents are the primary source of religious education for their children and must retain 
the right to withdraw their children from lessons which may be contrary to their 
religious convictions. This is particularly true for schools with no Church affiliations.   

 
Teacher 

 
Parents should have the right to choose what aspects of RVE they wish their child to 
be taught in a non-faith school. 

 
Individual 

 
Of those respondents who agreed with the principles of the proposals and expanded on their 
views, themes were raised similar to those in previous answers. These included the 
importance of ensuring balanced and unbiased provision, and the benefits of a plural 
education:  
 

Students should receive an objective education which covers all faiths and recognises 
that morality does not derive exclusively from religion. 

 
Individual 

 
Those respondents who neither agreed nor disagreed with the proposals tended to present 
conditional support for the proposals, suggesting that parents should be kept well informed 
of the nature and extent of RVE provision. Meanwhile, others highlighted caveats or concerns; 
for example, one respondent outlined the importance of maintaining confidence in RVE 
provision amongst parents: 
 

Parents have rarely exercised this right [to withdraw] in Wales. Most parents who wish 
to withdraw their children from RE have been satisfied with their children not 
participating in the lessons. However, the removal of the right of withdrawal, 
combined with compulsory participation in RE (or RVE), may lead to an increase in 
homeschooling or other alternative forms of education. 

 
Individual 
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6 Voluntary Controlled Schools with a 

Religious Character 
 
 
Legislative Proposals 
 
Under the proposals, voluntary controlled schools with a religious character will be required 
to design their curriculum so that it provides for two alternatives:  
 

• RVE which has been designed to have regard for an agreed syllabus. 

• RVE which has been designed in accordance with the trust deeds of the school or the 
tenets of the faith of the school. 

 
In implementing the curriculum, voluntary controlled schools should provide RVE which has 
been designed to have regard for an agreed syllabus, but, as now, RVE in line with the trust 
deeds or tenets of the faith must be provided where a parent requests it. 
 
 
Asked whether respondents agreed or disagreed that voluntary controlled schools with a 
religious character can teach RVE in accordance with the trust deeds of the school or the 
tenets of the faith of the school if requested by parents/carers, 64 percent of respondents 
agreed, 24 percent disagreed, and 12 percent were unsure5: 
 

 
 
There was broad recognition from those who agreed with the proposals that they did not 
represent a significant change from the current legislative framework. From these 

 
5 Responses to Question 5: Do you agree with the proposal that voluntary controlled schools with religious 
character can teach RVE in accordance with the trust deeds of the school or the tenets of the faith of the school 
if requested by parents/carers? 
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perspectives, it was important to retain a level of parental discretion in the precise teaching 
offered to children and young people: 
 

[I] welcome the proposal that voluntary controlled schools with a religious character 
are able to teach RVE in accordance with the trust deeds of the school or the tenets of 
the faith of the school if requested by parents/carers. 

 
Individual 

 
This should be retained, as it reflects the current, well-balanced position of the schools 
as regards RVE. 

 
Individual 

 
Respondents also highlighted the importance of maintaining the religious character of a 
school, and that they would also like to see RVE shaped towards a specific denomination: 
 

The trustees ensure that the distinctive nature of faith schools is maintained and in line 
with the teachings of the Church, in the same way as the trustees of Welsh-medium 
schools ensure that the Welsh language is maintained. 

 
Individual 

 
For those respondents who disagreed, there were a range of perspectives. Some felt as 
though the proposals were in contradiction to the broad aims of the legislation, including to 
promote and embed pluralistic RVE teaching: 
 

The duty to teach a pluralistic RVE syllabus should apply to all schools, without 
exception for schools of religious character. It is impractical for faith schools to run two 
RVE syllabi in parallel: one objective and one in accordance with the tenets of the faith 
school. This could be confusing for pupils and will build division into the teaching of 
RVE, which should be a coherent area of study free from the promotion of any one 
religion or viewpoint. 
 

Individual 
 
Other respondents in disagreement felt that the proposals were too prescriptive and that 
they could potentially undermine the independence of faith schools. From these 
perspectives, issues surrounding ensuring parental choice and protecting the ethos and focus 
of the school should be paramount. There were further objections, on practical grounds, that 
it would be difficult to deliver different syllabi across the school day: 
 

Strongly disagree. I teach in a faith school and the religious curriculum is almost 
unmanageable. It is ridiculous to expect us to provide RVE on TOP of what is currently 
a completely overloaded curriculum. In addition, parents send their children to faith 
schools BECAUSE of the faith. RVE should not, and must not, be expected to be 
delivered in faith schools, but should be — if deemed necessary — in non-faith schools. 
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I consider the introduction of RVE in faith schools as a ridiculous idea and completely 
unacceptable. 

 
Teacher 

 
For other respondents the proposals represented a significant divergence in the way in which 
schools with and without a religious character are treated under the proposals. Implicitly, 
these perspectives referenced the importance of providing access to a shared curriculum and 
a diverse range of faiths and philosophical beliefs across communities and schools: 
 

I agree with the proposal that voluntary controlled faith schools should, as is currently 
the case, teach religious education according to the locally agreed syllabus. However, 
I think that the provisions relating to RVE lessons in these schools should mirror those 
in schools without a religious character. In other words, to ensure the widest-possible 
number of children receive inclusive RVE, parents should no longer be permitted to 
request a faith-based version of the subject. 
 

Individual 
 
Those respondents who neither agreed nor disagreed tended to offer similar perspectives, 
caveating support for the proposals with regard to the importance of delivering a shared 
curriculum across schools: 
 

The council recognises that the teaching of RVE can be a sensitive issue. As such, there 
may be certain circumstances in which it may be considered reasonable to allow the 
teaching of RVE in accordance with the trust deeds of voluntary controlled schools with 
religious character, if requested by parents/carers. However, we also think that it is 
important to retain ‘breadth’ for all learners, and wish to reiterate our support for an 
approach to the subject that allows young people to develop an understanding of a 
diverse range of religious and non-religious beliefs. 

 
Education Workforce Council 
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7 Voluntary Aided Schools with a 

Religious Character 
 
 
Legislative Proposals 
 
In implementing their curriculum, the default for voluntary aided schools, as now, will be for 
learners to receive RVE in line with the trust deeds or tenets of the faith of the school. Where 
a parent requests RVE in accordance with an agreed syllabus, however, it must be provided. 
Under the proposals, voluntary aided schools will have no discretion as to whether to accept 
this request or not. 
 
 
Asked whether respondents agreed or disagreed that voluntary aided schools with a religious 
character should be required to teach the agreed syllabus where a parent/carer requests it 
and should not have the discretion with which to refuse to do so, 66 percent of respondents 
disagreed, 27 percent agreed, and 7 percent were unsure6: 
 

 
 
Those respondents who disagreed with the proposals offered a diverse range of perspectives. 
These included two distinct viewpoints which themselves were approaching the proposals 
from distinct positions. These viewpoints include those who felt that the proposals place 
onerous expectations on faith schools, as well as those who felt as though the proposals give 
faith schools room with which to continue offering denominational provision. Broadly, the 
viewpoints can be characterised as being between those who feel that the proposals go too 
far and those who feel as though they do not go far enough in ensuring plural provision. 

 
6 Responses to Question 6: Do you agree that voluntary aided schools with a religious character should be 
required to teach the agreed syllabus where a parent/carer requests it and should not have discretion to refuse 
to do so? 
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For those respondents who disagreed with the proposals on the grounds that they placed 
onerous expectations on faith schools, they highlighted the practical challenges of delivering 
differentiated learning opportunities to children of parents who opted out of denominational 
provision: 
 

This makes the position of schools impossible. This would mean that if a single parent 
wishes it, the school must have two parallel provision in RVE. This is an impossible 
financial and administrative burden. It is disproportionate. If parents choose to send 
children to a voluntary aided school with a religious character, they have chosen that. 
It is inappropriate for them to then disrupt that ordering of that school by then wanting 
to ‘opt out’. 

 
Individual 

 
Underlying these perspectives was the feeling that the proposals could undermine or diminish 
denominational provision. From this viewpoint, some respondents expressed their concerns 
passionately, suggesting that they feel strongly about the issue: 
 

The schools are doing what it says on the tin. If this is not for you, choose another 
school. Local guidance should ensure that other religions are covered, which in all 
CATHOLIC schools it is! Statutory guidance muddies the water and the depth might be 
lost on tokenism to satisfy statutory legislation. This seems to be counterproductive to 
the aim of the four core purposes.  

 
Individual 

 
Those respondents who disagreed on the basis that the proposals did not go far enough in 
ensuring plural RVE education offered a number of objections. These viewpoints tended to 
reflect on the importance and value of ensuring plural RVE provision for all children and young 
people: 
 

The current proposals relating to voluntary controlled and voluntary aided schools of 
a religious character will effectively mean that some children and young people are 
withdrawn from lessons that are designed to develop their understanding of other 
faiths and worldviews, or do not get this opportunity at all. This means they will not 
necessarily have facilitated opportunities to explore and challenge opinions that they 
may encounter within out-of-school settings, both online and offline. This would 
therefore restrict access to the curriculum for some and it is not in the best interests of 
children and young people… 

 
Children’s Commissioner for Wales 

 
A further objection related to the perception that the proposals surrounding faith schools 
departed from the objective of ensuring universal and plural RVE teaching across Wales: 
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The concerns expressed [surrounding the opportunities for schools to continue 
teaching denominational RVE] apply all the more here, since the default in these 
[voluntary aided] schools will be that pluralistic RVE will not be taught. Again, a 
preferable approach would be to permit denominational religious education in 
addition (rather than in place of) RVE in schools with a religious character.  

 
Academic 

 
Another key area of disagreement between respondents centred on the opportunities 
available to parents and carers in respect of accessing schools either with or without a 
religious character. Some respondents, who tended to disagree with the proposals, suggested 
that parents and carers wishing to access plural RVE could choose to access schools without 
a religious character: 
 

The VA school can still teach about other denominations/faiths/beliefs. Parents etc. 
can access other schools in the local authority area if they disagree with the religious 
character of the school. 

 
Individual 

 
Contrary to this viewpoint was the observation that communities do not always have equal 
access to both schools with a religious character and those without. From these perspectives, 
ensuring consistent and plural RVE was important in ensuring that all children and young 
people have access to balanced and broad learning opportunities: 
 

In theory, a parent expresses their wish for a particular type of religious education 
through their choice of school... However, there are several reasons why it is not this 
simple: 
 

• Firstly, there are admissions processes which mean that parents cannot be 
guaranteed a place in their preferred school for their child. 

• Secondly, in many parts of Wales the nearest school of their preferred 
denomination, or without a religious character, may be too far away to be a 
realistic option. For example, Church in Wales secondary phase provision is only 
available in four local authorities and Roman Catholic provision is only 
available in 12 local authorities.  

• Thirdly, all the schools in Wales with secondary provision that teach 
denominational religious education are English-medium, making it impossible 
to choose a Welsh-medium education in the secondary phase that includes 
teaching denominational religious education.  

 
Welsh Government could consider the inequity of the current availability of school 
types and whether or not parents should therefore have a right to request a particular 
type of RVE. While this inequity would seem to present a strong case for parents having 
such a right, there is a strong counterargument that it would not be practical for 
schools to be making different RVE provisions for different pupils, due to the significant 
additional resources that this would require. Overall, we would favour a system that 



 

27 
 

protects the integrity of RVE as being appropriate, pluralistic, mandatory education of 
value to all pupils, irrespective of their parents’ religious or philosophical views.  

 
Estyn, Education and Training Inspectorate 

 
Those respondents who agreed with the proposals tended to suggest that it was important 
to ensure choice where parents, carers or young people do not share the beliefs of the school 
in question: 
 

I agree with this proposal because there are many non-religious pupils attending 
voluntary aided schools and they and their families may wish them to learn about more 
than the faith of the school (which will already be heavily emphasised in other parts of 
school life such as collective worship). 

 
Individual 
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8 Implications for the Welsh 

Language 
 
Upon conclusion of the consultation, respondents were asked for their views on the 
implications of the proposals for the Welsh language. These included the impact of the 
proposals upon opportunities for people to use Welsh, and for treating the Welsh language 
no less favourably than the English language.7 
 
A significant proportion of respondents did not respond to the question, and of those who 
did respond, many felt unable to comment on the impact of the proposals upon the Welsh 
language. Of those respondents who offered reflections, on the whole, many felt that they 
would have no impact on the ability of people to use the Welsh language, including in schools.   
 
Some respondents felt that the proposals would be beneficial to the Welsh language. From 
these perspectives, delivering a plural and balanced examination of difference, including 
religious beliefs and philosophical convictions, could make children and young people more 
open and accepting. This could ultimately increase engagement with and learning 
surrounding the Welsh language and culture, which many believed to be important to 
maintaining the Welsh language and for community cohesion. In order to achieve this, some 
respondents highlighted the importance of consistent and democratic communication 
between schools, teachers and the Welsh Government. It was thought that as long as this is 
upheld, the policies will be positive for the Welsh language. 
 
Other respondents felt, however, that the proposals could undermine the Welsh language 
and culture. These respondents highlighted a range of issues including the importance of 
developing timely and high-quality Welsh-language resources with which to support effective 
teaching and learning. Meanwhile, some respondents expressed workload concerns amongst 
teachers and the potential barrier that it presents in responding and adapting to proposals, 
especially in Welsh-medium schools. 
 
Allied to workload was the additional investment and costs associated with developing new 
Welsh-language resources. Some respondents indicated that there would need to be a budget 
for this in schools, whilst others indicated that production would not be possible unless 
investment took place. Without funding, some respondents expressed concerns that the need 
to produce new resources or use additional time of teachers would remove resources from 

 
7 Question 7 – We would like to know your views on the effects that these proposals in relation to religion, 
values and ethics would have on the Welsh language, specifically on: i) opportunities for people to use Welsh, 
ii) treating the Welsh language no less favourably than the English language. What effects do you think there 
would be? How could positive effects be increased, or negative effects be mitigated? Question 8 – Please also 
explain how you believe the proposed policy on religion, values and ethics in the Curriculum for Wales could be 
formulated or changed so as to have: i) positive effects or increased positive effects on opportunities for people 
to use the Welsh language and on treating the Welsh language no less favourably than the English language, ii) 
no adverse effects on opportunities for people to use the Welsh language and on treating the Welsh language 
no less favourably than the English language. 
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other subjects. From these perspectives, a range of resources would need to be made 
available to schools in order to ensure effective implementation of the proposals. 
 
More peripheral concerns centred on the perceived erosion of Christian values, culture and 
heritage in Welsh society. From these perspectives, the proposals serve to undermine these 
values and this could ultimately negatively impact on engagement with the Welsh language 
and culture. Conversely, a small number of respondents highlighted broader concerns 
surrounding the mandatory nature of some Welsh-language provision. From these 
perspectives, Welsh-language learning is perceived to offer little practical relevance to some 
children and young people and divert time and attention from other subjects. 
 
Overall, the majority of respondents either did not offer views or felt that the proposals would 
have little impact on the use of the Welsh language. 
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9 Conclusions 
Overall, the key concern surrounding the proposals centred on the issue of the degree to 
which schools could interpret and adapt to the RVE curriculum, as well as the extent to which 
this is made possible by the reforms.  
 
For some respondents, local interpretation is important because this would enable RVE to 
reflect the wishes of families, schools and communities, including those with religious beliefs. 
These perspectives tended to disagree with the proposals where they felt that it limited the 
ability of schools to offer denominational RVE provision, particularly schools with a religious 
character.  
 
Other respondents felt that local interpretation was problematic and that children and young 
people should receive consistent, plural RVE teaching across Wales. These perspectives 
tended to disagree with the proposals where they felt that they gave schools and 
communities too much discretion in the design and delivery of the curriculum, particularly 
schools with a religious character. 
 
There was general consensus across responses with respect to the principle and importance 
of pluralism in RVE teaching. Some respondents, including from schools with a religious 
character, felt that this has already been happening and that it has already been embedded 
into teaching and learning with regard to RE. Whilst there were objections from some 
respondents regarding the precise definition and inclusion of philosophical beliefs within RVE, 
the idea and importance of balanced provision that explored multiple faiths was not 
contentious for the vast majority of respondents. 
 
This analysis presents the views and perspectives of those who kindly took the time to 
consider the issues and communicate their thoughts through the consultation. From this we 
are not able to determine the extent to which the issues and concerns raised are held more 
widely across communities in Wales. Together, this analysis should be interpreted to offer 
only the range of views held by respondents, and not the prevalence of views held by the 
community as a whole. 
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Appendix 1: Consultation Questions 
 
Question 1 – Do you agree that religion, values and ethics (RVE) should encompass both 
religious and non-religious beliefs that are philosophical convictions (in line with the 
European Convention on Human Rights) as described in the consultation document? 
 

Agree ☐ Disagree ☐ Neither agree nor disagree ☐ 
 
Supporting comments (no more than 250 words) 
 
Question 2 – Do you agree that agreed syllabus conferences must have regard to statutory 
guidance when they are developing their locally agreed syllabus?  
 

Agree ☐ Disagree ☐ Neither agree nor disagree ☐ 
 
Supporting comments (no more than 250 words) 
 
Question 3 – Do you agree with our proposal that community schools and foundation and 
voluntary schools without a religious character must be required to have regard to an 
agreed syllabus in designing and implementing RVE? 
 

Agree ☐ Disagree ☐ Neither agree nor disagree ☐ 
 
Supporting comments (no more than 250 words) 
 
Question 4 – Do you agree with our proposal that parents/carers of learners in schools 
without a religious character must no longer be able to request provision of RVE in line with 
tenets of a particular faith? 
 

Agree ☐ Disagree ☐ Neither agree nor disagree ☐ 
 
Supporting comments (no more than 250 words) 
 
Question 5 – Do you agree with the proposal that voluntary-controlled schools with 
religious character can teach RVE in accordance with the trust deeds of the school or the 
tenets of the faith of the school if requested by parents/carers? 
 

Agree ☐ Disagree ☐ Neither agree nor disagree ☐ 

 
Supporting comments (no more than 250 words) 
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Question 6 – Do you agree that voluntary-aided schools with a religious character should 
be required to teach the agreed syllabus where a parent/carer requests it and should not 
have discretion to refuse to do so? 
 

Agree ☐ Disagree ☐ Neither agree nor disagree ☐ 

 
Supporting comments (no more than 250 words) 
 
Question 7 – We would like to know your views on the effects that these proposals in 
relation to religion, values and ethics would have on the Welsh language, specifically on: 
 
i) opportunities for people to use Welsh 
ii) treating the Welsh language no less favourably than the English language. 
 
What effects do you think there would be? How could positive effects be increased, or 
negative effects be mitigated? 
 
Supporting comments 
 
Question 8 – Please also explain how you believe the proposed policy on religion, values 
and ethics in the Curriculum for Wales could be formulated or changed so as to have: 
 
i) positive effects or increased positive effects on opportunities for people to use the Welsh 
language and on treating the Welsh language no less favourably than the English language 
ii) no adverse effects on opportunities for people to use the Welsh language and on 
treating the Welsh language no less favourably than the English language. 
 
Supporting comments 
 
Question 9 – We have asked a number of specific questions. If you have any related issues 
which we have not specifically addressed, please use this space to report them. 
 
Responses to consultations are likely to be made public, on the internet or in a report. If you 

would prefer your response to remain anonymous, please tick here: ☐ 
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